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Name of organisation:  
The Sixth Form College Farnborough 
 
Main contact details 
Mr David Godfrey 
Assistant Director of Personalised Learning 
Prospect Avenue 
Farnborough,  
Hampshire,  
GU14 8JX 
 
Telephone: 01252 688311 
Email: dgodfrey@farnboroughsfc.ac.uk 
 
Details of group 
 
Number of participants: Whole College! (Approximately 300 staff and over 3000 students) 
 
Names of up to 10 major participants:  
Last year and current year crop of action research projects, below: 
(There have been 31 researchers over the last four years): 
 
1) Stephanie McGuinness (2010) 
2) Susan Nyman(2010) 
3) Joanna Spikes(2010) 
4) Rebecca Sharp (2010) 
5) Cecile Horncastle (2010) 
6) Mark Rayner (2010) 
7) Steve Rhodes (2009) 
8) Stephen Dutton (2009) 
9) Tom Lyons (2009) 
10) Paul Britton (2009) 
  



1. Values, leadership and culture 
 

1.1 - Is research/enquiry at the heart of the organisation? 
 

There is a yearly cycle of action research that operates within the college CPD process. All members 
of staff can use action research as a funded part of CPD, providing they submit a suitable, approved 
proposal. Action research for reflective enquiry now also forms part of new teaching staff induction 
to college, from the NQT programme in the first year, phase two involves training on how to conduct 
action research and phase three conducting and writing up a project.  
 
The research cycle involves: training on how to submit a proposal; submission for funding of 
projects; a cycle of meetings at college for researchers and with Roehampton University, and, finally, 
dissemination of the projects at an annual conference attended by all teaching staff at college and 
many delegates from other Hampshire and national schools, colleges, universities and 
research/Government agencies.  
 
Projects are supported by the Personalised Learning team (Director, Vincent Scannella and Assistant 
Directors). One of The Assistant Directors of Personalised Learning (David Godfrey) is charged with 
overseeing college research projects and the Vice Principal and Principal fully support the strategy. 
 
The College’s approach to encouraging reflective practice and innovation has been thoroughly 
inspected and researched by OFSTED and LSIS.  
 
Taken from the Inspection report in May 2007: 
“Teachers are encouraged to engage in research on particular aspects of teaching and 
learning of interest to them and their findings are shared throughout the college. 
There is an on-going and active debate and discussion around teaching and learning 
in the college, which fosters an atmosphere where teachers feel able to experiment and innovate, 
without fear of failure.” 
 
1.2 - Is school culture supportive? 
 
The research conducted by staff is supported financially and with mentoring and guidance from the 
Assistant Director of Personalised Learning. Successful proposals are rewarded with a two-part 
payment, amounting to about £600 and additional financial subsidy is offered to cover some of the 
costs incurred to staff who wish to gain Master’s level accreditation, principally at Roehampton 
university. 
 
Outcomes of research projects are shared throughout the year at individual level with critical 
communities, action research group meetings, faculty meetings, ad-hoc training sessions, end of 
year dissemination workshops, the college’s in-house journal and the website: 
http://actionresearch.farnborough.ac.uk/ 
 
1.3 - How does research contribute to learning? 
The emphasis of the College’s approach to research is a reflective practice model of action research, 
wherein teachers are encouraged throughout the process and in the final report, to engage in a 
critical reflection of the lessons learned as a professional practitioner. This context-based self-
reflection leads to a better teacher, more equipped to help their students to learn effectively. Most 
projects involve innovation or experimentation with teaching techniques, identified as appropriate 
to each teacher’s context, particularly perceived needs for their curriculum area. One example of 
this is the Chemistry based project that Joanna Spikes is running this year, in which she is devising a 

http://actionresearch.farnborough.ac.uk/


range of activities, tests and quizzes designed to stretch and challenge students in this subject. These 
resources are available to all Chemistry staff and students in the department and respond usefully to 
the further need to update resources in line with new syllabus requirements. The principle of writing 
up projects at the end of the year and speaking at our dissemination event in the summer makes 
concrete all the research findings and adds greatly to cross-curricular sharing too. 
 
Students involved in all projects are encouraged reflect on the projects, thereby gaining a greater 
appreciation of the role of various learning methods and their interaction with the teaching 
techniques used. There is a consistent finding throughout projects that students benefit from this 
involvement. The Student Association also has an elected Committee member whose focus is 
teaching and learning within the college. This year, one of the projects is a ‘students-as-researchers’ 
group, whereby surveys and observations about teaching can be fed-back to the college’s 
Principalship meetings. In one project, students interviewed staff and students involved in action 
research and put together a video (due to be updated this year) which is on the college’s website: 
http://actionresearch.farnborough.ac.uk/Pages/Video 
 
1.4 - How do senior leaders demonstrate active support? 
Senior leadership have encouraged the research-engagement of the college in a number of ways. 
Firstly, there is a recognition that staff should pursue any project which looks useful, appropriate 
and interesting to their own practice as long as it might be beneficial to students. Thus, there is no 
top-down prescription for projects  or pressure to come up with positive findings - staff are free to 
find out whether an idea works, and to what extent it works. Teachers have been praised for 
qualitative remarks in which they have reflected on the ups and downs of their projects, such 
comments can be found in most of the project reports, e.g: 
http://actionresearch.farnborough.ac.uk/Pages/f0702ebb-c62c-4840-8b8d-8daf3d5ac197 
 
One teacher (Deborah Owen) recently submitted a report which was circulated by the Principal to 
senior managers, addressing the concerns she had about Level Two students at college, in the light 
of her undergraduate research dissertation. (app.1) 
 
Directors of Faculty all mention and praise staff who have been involved in projects within their 
divisions at the scheduled faculty meetings. Senior management have also agreed to schedule the 
dissemination event into the college’s busy INSET calendar and attendance by teaching staff to the 
event is excellent. 
 
 
1.5 - How is commitment to research/enquiry evident in the school? 
 
The College’s approach to research, particularly the funded action research projects, has been highly 
visible in a number of ways: 
 

 Staff room notice board and other posters around college, advertising the end of year 
dissemination conference 

 

 The staff library, which includes the action research journals, copies of PRE, where teachers 
have published research and other pedagogical sources. 

 

 The college website - innovations section: 
http://www.farnborough.ac.uk/College_Innovations 

 

 and linked action research site: http://actionresearch.farnborough.ac.uk/Home/Index 

http://actionresearch.farnborough.ac.uk/Pages/Video
http://actionresearch.farnborough.ac.uk/Pages/f0702ebb-c62c-4840-8b8d-8daf3d5ac197
http://www.farnborough.ac.uk/College_Innovations
http://actionresearch.farnborough.ac.uk/Home/Index


 

 In-house action research journal (hard copy in staff library and given to researchers and 
senior management each year) 

 

 Teachers and management speaking at conferences (PRE conference in October 2009 and 
LSIS conference in 26th February 2010 – David Godfrey and Rebecca Rhodes) 

 

 The college’s approach has been acknowledged as an example of good practice on the LSIS 
Excellence Gateway: http://www.excellencegateway.org.uk/page.aspx?o=167263 

 

 It has also been commented on in the national press (Times Education Supplement): 
http://www.tes.co.uk/article.aspx?storycode=2316448 

 
Examples of Farnborough teachers published research: 
 
Examples from the History Department (Diana Laffin, Senior Curriculum Manager): 

 Publication of article on action research project published in Teaching History. 
http://www.history.org.uk/shop/product_1857_37.html 

 

 Teaching research used as basis for workshop sessions at Schools History Project Conference 
in Leeds in July 2009. Aiming for the stars: some ideas for teaching coursework, the 100 year 
study and the synoptic exam at A Level    

 

 ‘History Matters’ Historical Association Annual Conference 2009 University of Leicester 
Saturday 9 May 2009 Session on Active Teaching at A Level 

 Publication of book : Better Lessons in A Level History  Hodder Murray December 2009.  
Research based practical teaching ideas for A level history teachers. Includes examples from 
lesson observations, student questionnaires and reflection on student work.  

Practical Research for Education: 
 
Issue 41: Does peer support improve students’ motivation? Gabi Reigh 
Letter from the chalk-face: why would an already busy teacher consider getting involved in 
research? Steven Rhodes 

Action research book: Action research making a difference in education Alison Lawson (ch.4 
Motivational techniques for encouraging reading at A level, David Godfrey and What- no grades? An 
Action Research project in assessment for learning – Rebecca Rhodes) 
 
Other areas in which The Sixth Form College has lead research and development in key educational 
areas: 
 
Being among the first colleges to award A* awards (pilot running for two years prior to the 
introduction of official A level A* grades and students gaining this award at presentation evening) 
 
Working with AQA to develop the ‘Extended Project’, led by Assistant Principal, Jonathon Marks, 
widely publicised, e.g. http://www.guardian.co.uk/education/2006/jul/18/furthereducation.alevels 
And: http://www.independent.co.uk/news/education/education-news/beyond-alevels-the-
sixthformers-who-write-dissertations-for-fun-438271.html 
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2. Support systems 
 
2.1 - How is time made available? 
 
Staff can apply for CPD, taking time off when suitable to their project/research or other professional 
roles. This has included trips to conferences (e.g. NFER conference October 2009, attended by 6 
Farnborough staff). Meetings to discuss action research projects are timetabled over the year after 
class time and support is available from critical friends, other support staff and the Assistant Director 
of Personalised Learning (action research) when needed. 
 
 
2.2 - What access do you have to other resources from the school? 
 
There are extensive learning resource centre databases to which the college is subscribed, some of 
the ones most appropriate to staff doing action research projects are seen at: 
http://actionresearch.farnborough.ac.uk/Pages/Resources 
 
Support from library staff is excellent; there is a link with Roehampton University for those seeking 
accreditation for Master’s programmes, enabling them to access the full university library resources 
and there is support from a dedicated member of the registry team (Jim Lyle) who is able to carry 
out analysis of statistical data, e.g. correlating results data with other variables. The management I.T. 
systems in this respect are excellent; there is also a dedicated ‘software development’ team who 
help maintain and update resources, helping with website problems etc. The Assistant Director of 
Personalised Learning (action research) is qualified in research methods and engaged in a doctorate 
in Education, enabling him to give support in developing data analysis and measurement tools. 
 
2.3 - What mentoring support is available? 
 
Support is available from critical friends (identified by the research staff themselves), other support 
staff, as mentioned above; Tim Kent  (Senior Lecturer) at Roehampton University and the Assistant 
Director of Personalised Learning (action research) when needed. Much of this support is available 
at short notice on site in person, by email or phone. 
 
2.4 - What other ways do people gain access to research findings and expertise? 
 
All of the usual ways, such as: librarian, websites, e.g. NFER resources (subscribed to PRE), in-house 
journal, courses, workshops, seminars (some of which happen on-site), training (in-house and 
external, e.g. ‘Moodle’ training in-house and external consultant), events and conferences (e.g. 
Hampshire Partnership common INSET in June); research networks and/or professional 
organisations (see those listed at http://actionresearch.farnborough.ac.uk/Pages/Resources 
Among others) 

http://actionresearch.farnborough.ac.uk/Pages/Resources
http://actionresearch.farnborough.ac.uk/Pages/Resources


 
3. Research activity 
 
3.1 - What is the system for encouraging research engagement? 
 
The college has a clear cycle of research engagement through action research, through training, a 
conference, in-house journal, opportunities for accreditation and funding (an off-scale payment of 
around £600 plus additional funding for those seeking accreditation). There is a cycle of support 
meetings for action researchers and ad hoc sessions offered by researchers who may have 
developed an expertise in a particular area of pedagogy, e.g. workshop last year on discussion 
forum. Success is indicated through the journal report and conference workshops. The dissemination 
event in June allows sharing of findings and others can take on board ideas and adapt to their own 
teaching circumstances. 
 
3.2 - How do research areas reflect the interests of the organisation? 
 
The College’s one key target ‘improving students’ achievements’ means that action research (or 
indeed all other types of research-engagement, such as visiting academics) is always judged against 
this criteria. Thus, projects can be wide-ranging but will always be centred around teaching and 
learning objectives. Over-arching areas of focus for the college have included in recent years: 
Emotional Intelligence; Assessment for Learning; using target setting with NLP techniquies and 
stretch and challenge. As the College has ‘Beacon’ status, the dissemination of this good practice is 
seen as a natural part of the business of college. 
 
3.3 - Main research activities in the last three years 
 
One key area has been ‘Assessment for Learning’. This, in a sense, was prompted by an all-staff 
training afternoon , where Professor Black came to explain the key advantages of Formative 
Assessment practices, summarising his major research findings. In the following academic year, 
Rebecca Rhodes carried out an action research project in her own class: 
http://actionresearch.farnborough.ac.uk/Pages/e5099ce5-a25d-4a0b-952c-320e00b0dc1c 
 This has been widely disseminated, through: the in-house journal, the end of year conference, June 
2007, publication in PRE and as guest speaker at PRE conference, October 2009 (and due to speak in 
workshop at LSIS conference in February 2010). 
 
3.4 - How is ethical practice ensured? 
 
Proposals are submitted to the Assistant Director of Personalised Learning (action research) and 
assessed for ethical implications; where necessary making amendments to proposals after guidance. 
Confidentiality of student names in publications is protected and students appearing in publicity 
materials, such as video are asked permission for website publication. 
 
 
3.5 - How is quality of process and outcomes assured? 
The quality of the projects is checked by a critical friend and the Assistant Director of Personalised 
Learning (action research). This is an ongoing process throughout each stage of the projects and 
journal reports are submitted as drafts and given feedback before publication. Presenting and 
sharing to peers enables criticality of learning, including at the end of year conference. 

http://actionresearch.farnborough.ac.uk/Pages/e5099ce5-a25d-4a0b-952c-320e00b0dc1c


 
4. Impact 
 
4.1 – How does the organisation show its commitment to sharing results? 
 

 We publish an in-house journal, which is given out in hard copy and website Pdf document 
format, attached to the website.  

 We also have another in-house, teaching and learning focussed publication, called ‘The 
Upgrade Despatch’, which is released termly and publishes articles about the action research 
projects and other pedagogical articles written and researched by staff.  

 WE encourage submission of articles to journals (especially PRE, see above publications in 
section 1.5).  

 We hold our own action research annual conference, and encourage both findings  and the 
processes of research to be shared among staff in meetings and through online surveys, 
using ‘Quia’ software, in particular. 

 
 
4.2 - What opportunities are there for sharing results outside the school? 
 
Reports are published on our college website: http://actionresearch.farnborough.ac.uk/Home 
And the PRE website, where published. The end of year conference event is also publicised through 
the Hampshire Partnership of College website: http://www.hampshiresfc.ac.uk/training.php. 
Outside speakers also come to our end of year event, e.g. last year a speaker came to do a workshop 
on NLP (Nick Buchanan) and a teacher who had carried out action research, encouraging students to 
become researchers (STARs).  
 
4.3 - How has your school contributed to external research-related partnerships, networks, events 
or publications? (Two specific examples to be given.) 
 

 By offering action research conference as part of the Hampshire Common Inset day; 
publishing work in PRE; talking at PRE conference (the Assistant Director of Personalised 
Learning (action research) and Rebecca Rhodes (published action researcher).  

 Our action research practice is also outlined as good practice on the LSIS Excellent Gateway : 
http://www.excellencegateway.org.uk/page.aspx?o=167263 

http://actionresearch.farnborough.ac.uk/Home
http://www.hampshiresfc.ac.uk/training.php
http://www.excellencegateway.org.uk/page.aspx?o=167263


 
5. Sustainability 
 
5.1 - How many staff have been involved in research in the last three years? 
 
All teaching staff have attended training on NLP, Formative Assessment and encouraging a 
dispostion to learn (guest speaker, Guy Claxton). All staff have been involved by attending the 
College’s conference, held in June each year. 16 members of staff have led action research projects 
over the last three years. This year a substantial proportion of staff will have a direct involvement in 
giving data on ‘peer-observation’ techniques. Every year approximately half a dozen new members 
of staff are funded to lead action research projects. 
 
5.2 - Which members of your organisation have been involved as researchers? 
 
Teaching staff, support staff (Stephanie McGuiness, Study Support manager) and students have been 
involved in research (through projects lead by the Student Association, Teaching for Learning 
representative and mentored by the Assistant Director of Personalised Learning (action research). 
 
 
5.3 - How do you encourage people to become involved for the first time? 
 

 attendance at research events (in-house and external, such as PRE conference or the NTRP 
conference) 

 buddy/mentor/coach system (being a critical friend for a current researcher or by attending 
one of our action research meetings) 

 incentive - one-off payment of £600 plus support to gain accreditation (also offers 
promotion possibilities) 

 research work undertaken by staff can be cited as evidence in performance management 
system (PMS and/or PSP) 

 introduction to research is included in induction and open to all staff 

 promotion of benefits and value of research to individuals, school and teaching and learning 
– this happens at staff meetings, on the staff notice board, on the website and at the end of 
year conference and in the video (see website – soon to be updated!) 

 Every year, different staff are encouraged to take part and some are approached who might 
be considered suitable by virtue of their expertise, enthusiasm or working in a particular 
area which the college wishes to investigate or promote. 

 
5.4 - How sustainable is your organisation’s research engagement in the next three years? 
 

 research activity is embedded into the College’s systems (as previously described in the 
yearly cycle) 

 staff at all levels involved (see above) 

 new starters and more experienced staff involved (see above) 

 funding secured and budget assigned for research work in the future – the College uses its 
own CPD budget and Beacon status finances to fund the projects 

 leadership team responsibility for promoting research engagement - the Assistant Director 
of Personalised Learning (action research) 

 
 
5.5 - How do you intend to build your school’s research skills, capacity and impact in the next 
three years? 



 

 Projects are encouraged which build on previous years’ findings, e.g. this year’s ‘role-playing 
in History’ project (Mark Rayner). The ‘peer-observation’ project is also likely to be carried 
over more than one year too, starting 2009/10. 

 The induction programme now has as three-year cycle. This culminates in year two with 
training and identification of research project and year three, carrying out a research 
project. 

 
 
 
 
Your submission should comprise the application form and a short document (maximum 8pp) 
covering each of the 22 assessment criteria, with copies of research outcomes as necessary or links 
to these if they are available online. Email your completed form to researchengaged@nfer.ac.uk, or 
post it to: Research engaged school/college award, NFER, The Mere, Upton Park, Slough, SL1 2DQ. 
Please note: Once your application is received we will contact you by post or email to acknowledge 
receipt. Do not presume your application has been received unless you have received notification 
from us. 



Appendix 1: 

“Barriers to inclusion – An exploratory study of Level 2 students in a Level 3 Environment” 
 
The thesis conducted in Jan-May 09 investigated the challenges to inclusion of Level 2 students 
whilst studying at the 6

th
 Form College. 

 
The conclusions identified a number of recommendations as follows:  
 

1. Handling of students at enrolment 
Recommendations 
 
 A new approach to how enrolment of Level 2 students is necessary. There are many Level 2 

teachers across college and their suggestions and ideas on resolving this unnecessary divide 
which happens at enrolment could be fruitful in finding a solution.   

 
 Alternatively further discussions with Level 2 students on how they feel enrolment could be 

approached in order that students are not passed from pillar to post which further lowers their 
self esteem and dividing them from the outset. 
 

  Could the light be reignited for the “Shine a light” on Level 2 students as a priority to address 
various recommendations that the author has made? The light appears to be slowly reigniting 
for the “Shine a light” initiative since my research was undertaken.  Although their needs to be 
far more attendance at these meetings from Level 2 teachers and more open discussions in 
order that various issues can been addressed and resolved.  Maybe these meetings should 
be similar to Curriculum meetings whereby all Level 2 teachers are required to attend.  
 

Benefits:  Involving more Level 2 teachers in the handling of enrolment of these students will 
hopefully provide these students with a sense of belonging and counter act demoralising them after 
not receiving the grades that they anticipated. Gaining valuable feedback from previous Level 2 
students will prove only positive as it is clearly their opinions and experiences that count the most. 
Reigniting the “Shine a light” initiative will provide the opportunity for Level 2 teachers to share ideas, 
frustrations and positive experiences to continually encourage and support Level 2 students.  

 
2. Communication & perceived privileges 
 
Recommendations 
 
 In order to overcome the feeling of exclusion from the Student Association it would be 

beneficial for the future if the Level 2 students were fully informed via their tutors of everything 
that the SA is doing and that they are encouraged to consider running for the SA when they 
become a Level 3 student.  (Not and if they stay notion but a when they stay and become a 
Level 3). 

 
 If any of the Level 2 students feel that they may like to run for the SA the opportunity to 

shadow one of the SA for a week could be considered in order for them to build an 
understanding of the roles involved.  
 
 

 Another aspect that could be explored would be for the SA to host an information meeting to 
welcome Level 2 and Level 3 students when they start at college to ensure they know exactly 
what they do and that they are part of all that goes on with the SA, this could be enhanced with 
some senior management input.   

 
Benefits:  Rather than feeling divided from Level 3 students, having the opportunity to shadow the SA 
would demonstrate that Level 2 is being encouraged to continue their education at the 6

th
 Form.  

Allowing them the opportunity to see the SA first hand will also build Level 2 students confidence no 
end. Ensuring that communication regarding the SA is covered in the tutorials will encourage Level 2 
to participate in more events and possibly spur them on to run for an SA position in the future.  
 
3. Trips 



Recommendations 
 
  In order to overcome this feeling of exclusion any trip that is proposed for approval should 

state why certain students are not included. On the trip proposal form this could be adjusted 
to include a box showing equal opportunities and each proposal put forward should include a 
statement as to why the trip has only been offered to certain students. 

  Trips such as the university visits could include Level 2 quite easily as these would be 
beneficial to them making their choices for Level 3 and provide encouragement for them to 
continue studying here.  

 The organiser of Ghana agreed that there was no valid reason why a Level 2 student could 
not put forward an application.  Therefore this should now be offered as part of the tutor 
programme which can be promoted positively by the Ghana organiser and students who have 
attended the trip previously. 

 
Benefits:  Attending the university trip would be motivational and give them a further insight into what 
choices they have for the future.  By providing the opportunity for all students to be involved on all 
trips will only to continue to minimise the gap that the Level 2 currently feel.  
 
4. Integration in classes of Level 3 students 
Recommendations 
 
 The integration of Level 3 students with Level 2 students through tutor sessions where there 

is a parallel topic being covered could be carried out. Across the curriculum where possible 
Level 2 students could join AS groups when similar activities are being carried out, even if it is 
only a couple of students each lesson this would make all the difference to the Level 2 
students. 

 
Benefits:  If students were able to join in with Level 2 classes where appropriate with some of the 
activities this would encourage students to progress onto Level 3 courses and give the Level 2 
students the opportunity to experience taster sessions in current Level 3 classes. This would then 
allow a Level 2 student to make informed choices for their Level 3 programme of study.   
 
This would need to be done early on in the first term as a motivational tool so that students are 
encouraged to work hard to achieve the grades needed to carry onto a Level 3. This would provide 
them with an understanding of what is expected of them as Level 3 students and what is involved in 
these courses. This new initiative would show Level 2 students that we do want them to continue at 
college and encourage them to do well at Level 2 in order to continue their studies at college.   
 
5. Certificate Awards Ceremony 
Recommendations 
 
 As Level 2 students have worked so hard to achieve on their courses this should be 

recognised in the Certificate Awards ceremony.  
 
Benefits:  The Certificate evening is for recognising leavers and high achievers. We should be 
praising the achievements of our Level 2 students in this momentous ceremony as some may be 
leaving but this type of recognition may encourage them to continue at college.   
 
If all the recommendations put forward by the author could be taken into consideration and where 
possible implemented then the social divide and lack of inclusion that the Level 2 students have felt 
could begin to be addressed in a positive and understanding manner, making for a much better 
experience for future cohorts of Level 2’s.   

 
 

 
 


